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 Abstract 

Education is regarded as a tool of national growth in most societies and no 

nation can survive today in the face of the influence of globalization without 

training and providing qualitative education to her citizens. The teacher is at 

the center of the teaching and socialization process situate in the school and 

towards the realization of a nation’s educational policy. From the 

regenerative interaction between education and globalization new 

paradigms, ways of thinking and practices emerge and these are shaping the 

course of teacher education in many nation states. It is through teacher 

education that teachers for the global child will be educated hence this 

process should be revamped given the demands of globalization. This 

seminar paper examined the various ways the concept of teacher education 

has been viewed, its various challenges and the way forward as a major 

instrument of ensuring the emergence of highly qualified and competent 

teachers that can compete and meet up with global demand.  This seminar 

paper adopted doctrinal method where the relevant primary and secondary 

sources were utilised. It was found that in spite of the various reforms that 

targeted repositioning teacher education in the country for optimal 

performance, the challenges facing teacher education in Nigeria are still 

numerous such as poor policy implementation, inadequate funding, faulty 

foundation of teachers training and certification processes amongst others. 

While some of these emerged with the changing socio-economic and political 

condition of the time, others evolved as a result of government neglect of the 

education sector especially as it concerns keeping pace with emerging 

realities, such as servicing Nigeria’s growing population, education demand 

and needs with matching supply of education services and facilities. It 

concluded that the quality of education in Nigeria has been a source of 

concern to all stakeholders in recent times. It has been observed that there is 

poor quality of products from all levels of the education system. It is 

accepted that teachers constitute the most important input in the system that 

determines the quality of output, more important than the amount of 



resources on ground. If the teachers in any nation are not committed, not 

inspired, not motivated, and are lazy, immoral and antisocial, the entire 

nation is doomed. Lastly, it was recommended that teacher education 

programmes should be subjected to proper supervision by the appropriate 

bodies to ensure the achievement of goals in line with the standard 

benchmark for achievement of quality teacher education to equip teachers in 

the delivery of cutting-edge knowledge required for survival in globalized 

world. There is also need for the government to increase  the funding of the 

teacher education institutions by providing moderm facilities especially in 

the area of ICT which should be made available by the government to 

enhance the quality of teacher education in Nigeria at various school levels. 
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Introduction 

Education can be regarded as the key that unlocks the development of 

personal and national potential and all kinds of rights and powers. The 

increasing awareness of the importance of education to the upliftment of the 

individual and societal standards has awakened in people and nations a 

conscious effort at devoting their meager resources to acquiring qualitative 

education. Balogun (2010) opined that education is the light, without which, 

the whole world would be in darkness. It is the basis of scientific and 

technological breakthroughs and the basis of modernity, which have made all 

nations of the world accord immense priority to it, even though, the levels of 

priority range from one country to another. 

The success of an educational enterprise particularly in terms of quality 

depends to a large extent, on the regular supply of qualified teachers. In the 

National Policy on Education, the Federal Republic of Nigeria (2004) also 

asserted that no nation can achieve economic, social and technological 

progress and self-sufficiency without a good system of education to sustain its 

achievement. The training and production of the manpower required for the 

attainment of national objectives should be framed on the quality and quantity 

of teachers. Fafunwa, 1974 cited by Dienye (2011) argued that teacher 

education should be basically related to every phase of development in 

Nigeria, for wherever one turns, be it economic, political or social spheres of 

activities, one is faced with the over-reoccurring problem of trained manpower 

needs but no adequate training can take place without competent teachers to 
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handle the programme. According to Ibukun (2004), the quality of human 

resources in form of teachers, often dictates the extent of the effectiveness of 

educational programmes. 

Globalization is not me rely an economic phenomenon; it is 

multidimensional, albeit better understood starting with its economic 

dimension. It affects every aspect of our lives, politics, education, trade, 

leisure, etc. Globalization is the key factor driving the changes we witness and 

experience today. Globalization and emerging technologies are fundamentally 

transforming every society (developing and developed societies alike) by 

creating a knowledge economy that influences the way people live and interact 

with one another. Perhaps, the most significant impacts of globalization that 

affect the developing countries the most is the associated pressures to adapt to 

changing technologies, gain access to modern technology, wider markets and 

foreign capital. 

Globalization and emerging technologies are fundamentally 

transforming every society. Countries the world over are redefining their 

priorities in order to compete effectively and profit maximally from the 

emerging global village. Apparently, there is a shift from industrialization to 

knowledge and information technological driven development and 

advancement, with significant impact on education and the emergence of 

global goals and protocols.  

 

Concept of a Teacher 

A teacher is described as the professional, who imparts knowledge, 

learning experiences at his disposal to stimulate, guide, direct and facilitate 

learners to acquire adequate mastery of the skills being imparted. Ajayi, (2004) 

defined a teacher as someone who causes learning to take place; someone who 

imparts knowledge, skills, values and attitudes to a group of learners. 

From the definitions, it is clear that a teacher is one who helps the 

learners often in a school, as well as in a family, religious and community 

setting. Learning cannot take place without the teacher, even though he is not 

physically present; he is indirectly represented by the medium through which 

learning takes places. 
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Education 

Education of a human being is, perhaps, the most cherished goal of any 

human civilization that ever existed or is yet to come in this world. Therefore, 

philosophers, educationists and great thinkers have tried their best to define 

education. But in most of these definitions, one would find the mark of their 

conceptions of the reality, values and belief systems. Although such definitions 

might reflect the contemporary societal systems; no single definition has been 

found so far that satisfies everyone. According to (Anya, 2008), education is 

the fundamental cultural process that prepares an individual to live and work, 

function and survive in a given society. Anya (2008) further conceptualizes 

education as an instrument for inducing social change. Education is seen as the 

light that derives away the darkness of ignorance and enables mankind to find 

its ways through the tortures and labyrinth of development and civilization 

(Ikechukwu, 2006).  

 Muoghalu (2013) opines that education is a tool for empowerment, 

emancipation and national development; that education constitutes one of the 

critical foundations for any meaningful socio-economic transformation of any 

country. Hence, education presupposes a comprehensive national system and a 

functional national structure. Therefore, one thing that education is not and 

cannot be is a philanthropic handout from state officials to needy citizens. 

Hence, education and national development are inextricably interwoven 

(Emeh, 2011). 

 

Teacher Education 

The concept of   teacher education refers to the policies and procedures 

designed to equip teachers with knowledge, attitudes, behaviours and skills 

they require to perform their tasks effectively in schools and classrooms. 

However, it can also be perceived as a  form of  education which is properly 

planned and systematically tailored and applied for the cultivation of  those 

who teach or will teach particularly but not exclusively, in primary and post 

primary levels of  schooling in its extended dimension, it encompasses the 

preparation (Adedeji & Bello, 2013). Other  scholars  such  as  Sylvester  

(2009)  also  attempted  to  define  the  concept  of   teacher education. For 

Sylvester, the  teacher  education  is an  educational programme  specifically 

designed  for  individuals who are willing  to become  teachers  to acquire 

skills, disposition, knowledge,  habits,  attitudes,  values,  norms,  ethics  and  

professional  competencies  that compare  them  to effectively  influence  

learning  situation. 
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The National Council for Teacher Education as cited by Jekayinfa 

(n.d.) defined teacher education as a programme of education, research and 

training of persons to teach from pre-primary to higher education level. 

Teacher education is a programme that is related to the development of teacher 

proficiency and competence that would enable and empower the teacher to 

meet the requirements of the profession and face the challenges therein. Osuji 

(2009) defined teacher education as professional education of teachers towards 

attainment of attitudes, skills and knowledge considered desirable so as to 

make them efficient and effective in their work in accordance with the need of 

the society at any point in time. It is also the training and education before 

service and during the service which is training on the job. It is a process of 

developing skilled teaching manpower which will enhance the provision of 

good and relevant education to learners by teachers at whatever level of the 

education system they operate.  

More so, Dienye (2011) stressed that teacher education occupies a 

centre stage in the whole education enterprise. It is a conspicuous element in 

the totality of organized education both in the formal and informal sub-

systems. It is responsible for the production of academically and professionally 

competent teachers who can translate theories of teaching into practical 

teaching in the classroom. According to (Adewuyi & Ogunwuyi, 2002), opined 

that teacher education is the provision of professional education and 

specialized training within a specified period for the preparation of individuals 

who intends to develop and nurture the young ones into responsible and 

productive citizens. It is informed by the fact that teaching is an all-purpose 

profession which stimulates the development of mental, physical and 

emotional powers of students. Such educated citizens would be sensitive and 

equipped with peaceful co-existence, environmental management and 

democratic process. 

 

Globalization 

Globalization which is a term derived from the word 'global' (from 

globe) has been interpreted by many writers and scholars to mean so many  

things-like an omnibus -that its original meaning seemed to have been lost, 

however, the its original meaning seemed to have been lost, however, the 

discussion and debate on the phenomenon of globalization has received so 

much attention and momentum recently because of advances in technology, 

modem transportation, access to infom1ation via satellite communications, the 

internet and cable networks. Most of the controversy surrounding globalization 

stems from its multifaceted nature; it covers everything from economics, to 
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culture, governance, the environment, international relation, values and morals, 

sovereignty, religion and much more. Globalization. 

Explicitly, globalization can be defined as a process which intensifies 

the integration of the world economy and the people through technological 

advancement in several areas, particularly in the area of information 

technology. It has also produced a differentiation in the production process 

(Alii, 2006). Globalization implies the need to improve the quality of teacher 

education through the creation of educational standards and benchmarks that 

incorporate global education (global issues and cultures). 

 

Historical Development of Teacher Education In Nigeria 

The idea of teacher training took its root from the need to train people 

to lead the missionary crusade of propagating the gospel during the early 

Christian missionary era (Ajayi and Ayodele 2002) The first teacher training 

college was founded by the Christian Missionary Society in Abeokuta in 1859. 

It was known as the “Training Institution”. There were some hostilities in 

Abeokuta in 1867 that led to the expulsion of the missionaries from the town 

and that made the training institution to be moved to Lagos to become an arm 

of a Grammar School. However, the establishment of St. Andrew’s College. 

Oyo in 1896 signaled a very landmark in the training of teachers in the 

country. The pioneering efforts of the C.M.S were strengthened later by other 

missionary societies. For example, the Baptist Mission founded the Baptist 

Training College at Ogbomoso in 1897. The Wesleyan Methodist Missionary 

Society opened an institution to train catechists and teachers in Ibadan in 1905 

with four pupils (Ajayi and Ayodele 2002). Obviously, the business of teacher 

education started mainly as an exclusive missionary business.  

Durosaro (2006) posited that before independence, there were few 

secondary schools in the country with the bulk of their teacher expatriates and 

missionaries, most of whom had no teacher education. However, shortly after 

independence, there was a sporadic increase in enrolment in teacher training 

colleges owing to greater competitions in schools establishment among 

missions. The establishment of more schools then, made the demand for 

teachers increase drastically. By and large, the teacher education curriculum 

then was geared towards the primary school teacher education only. A major 

event in the development of teacher education in Nigeria was the publication 

and implementation of the Ashby Commission report.  

The Ashby commission reported that there was an inadequate supply of 

trained teachers in the nation’s secondary schools even while there was an 

increase in the demand for more secondary schools. The Ashby commission, 
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among other things, recommended the training of more teachers for the 

nation’s secondary schools, the establishment of more universities and 

establishment of the institution of a Bachelor’s Degree in Education, where 

qualified teachers could be produced.  B.A., B.Sc. (Education) degrees with 

fifty students were first introduced by the University of Nigeria Nsukka, in 

1961. University of Ibadan followed suit in 1963; Ahmadu Bello University, 

Zaria 1964; University of Lagos in 1965 and Obafemi Awolowo University Ile 

– Ife in 1967. Today almost all the Universities in the country have faculties of 

Education where qualified teachers are produced. There is no doubt that 

teacher education is a veritable tool towards educational development. This 

fact was given credence to by the National Policy on Education when it stated 

that Teacher education will continue to be given a major emphasis in all 

educational planning, because no education system can rise above the quality 

of its teachers. The policy emphasized that all teachers in the nation’s 

educational institutions from pre-primary to University, would be 

professionally trained. The policy also stated that the purpose of teacher 

education should be:  

i)  to produce highly motivated, conscientious and efficient classroom 

teachers for all levels of our education system;  

ii) to encourage further, the spirit of enquiry and creativity in teachers; 

iii) to help teachers to fit into the social life of the community and society 

at large and to enhance their commitment to national objectives;  

iv) to provide teachers with the intellectual and professional background 

adequate for their assignment and to make them adaptable to any changing 

situation, not only in the life of their country, but in the wider world; and  

v) to enhance teachers commitment to the teaching profession (FRN, 

2004). 

In order to legalize the professional status of teaching in Nigeria, government 

set up the Teachers’ Registration Council of Nigeria (TRCN) for the purpose 

of controlling and regulating teaching in Nigeria. The council was to give 

unqualified teachers the period to get qualified through some form of teacher 

education. It also required newly qualified teachers to go through periods of 

internship. Holders of the Nigeria Certificate in Education (NCE) were to serve 

two years of internship while holders of the Bachelor of Education (B.Ed.) 

degrees serve for a period of one year. 

 

Teacher Education for Global Demand 

Education for global engagement involves the cultivation of open-

mindedness and “attitudes for acquiring knowledge i.e. creative intelligence” 
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(Wittenberg, n.d.) which depends on how well a teacher is trained as a provider 

of resources and raw materials, as well as guides to channels and resources that 

are relevant to the learner’s meaning-making endeavour. Teacher training 

programmes for a globalized world should aim less at producing transmitters 

or carriers of knowledge but more at producing facilitators of learning; 

learning to produce more knowledge that will come to support more learning. 

The global child must be empowered to engage actively in the global world 

dominated by technology and Internet communication. The aim is to develop 

global competence in the child. To develop the essential skills necessary for 

our children not only to learn to live in, but to contribute in making the global 

village a more conducive place to live. 

In Nigeria, education has been identified as the strategic instrument for 

addressing present and future challenges of globalization and impact of 

knowledge economy. However, in adapting to continual technological social 

and political changes of the country and the world, educational programmes 

are expected to unleash the powerful forces of emerging technologies to 

produce competent graduates who would not only meet our local needs in the 

job market, but can cross borders to compete with the best in the world. Thus, 

education having been identified as an instrument per excellence for economic 

and social reconstruction, and with teachers playing a fundamental role in the 

education delivery process, professionals and teacher educators must seek 

strategies to reconstruct the paradigm for teacher education and development 

through appropriate curriculum change. Secondly as we strive to meet local 

needs, our teachers so produced must meet minimum global bench marks and 

best practices (Godswill, 2013). 

 

Challenges of Teacher Education in Nigeria 

In spite of the various reforms that targeted repositioning teacher 

education in the country for optimal performance, the challenges facing teacher 

education in Nigeria are still numerous. While some of these emerged with the 

changing socio-economic and political condition of the time, others evolved as 

a result of government neglect of the education sector especially as it concerns 

keeping pace with emerging realities, such as servicing Nigeria’s growing 

population, education demand and needs with matching supply of education 

services and facilities. Some of these challenges are specially examined as 

follows: 

i) Poor Policy Implementation/ Inadequate funding 

 Poor policy implementation is a challenge to quality delivery of teachers’ 

education. The poor quality delivery is responsible for the abysmal low 
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performance of teachers’ graduates from the institutions of higher learning in 

Nigeria. However, several factors could be adduced as inhibitors to smooth 

implementation of educational policies and thereby resulting to poor quality 

delivery. Such as government underfunding of education and injudicious 

utilization of available funds by implementation agencies such as the vice 

chancellors, rectors, provosts, deans of faculties, heads of department amongst 

others, when funds meant to deliver quality education is misappropriated or 

embezzled, the education which learners receive becomes worthless.  

It is not an understatement to note that the Nigerian government, over 

the years has not been meeting the UNESCO recommendations of 26% of the 

total budgetary allocation to the education sector. For example, the allocation 

to Education in the National Budget for 2003, 2004 and 2005 were 7%, 12% 

and 11% (FRN 2005). According to Akindutire (2001) the poor funding of the 

teacher education since the 1980s has become a cause of worry to educationists 

as it affects the merits and standard of the certificates awarded to education 

graduates. 

ii) Poor Conditions of service and brain drain syndrome 

In Nigeria, teachers’ conditions of service do not hold enough incentives to 

attract and retain the best brains in Nigerian schools (Osokoya, 2012). Besides, 

(Ajayi and Shofoyeke, 2003) claimed that the continued uncomplimentary 

public perceived image of teachers may not likely attract the right calibre of 

people to be retained in the teaching profession. Today, there are holders of 

professional qualifications in Education serving in the banks, customs 

departments, hotels, immigration, airways and so on. Teacher’s salary and 

remuneration, especially at the primary and secondary school levels, are the 

least anywhere in the world. They are the last to be paid and when there are 

short falls in earning as we are experiencing this period of recession; teachers 

are the ones who are owed basic entitlements for months, both at the local 

governments, states and federal levels. Teachers’ welfare, maintenance of their 

classrooms and new infrastructures are the last to be considered for 

construction or building.  

iii) Faulty Foundation of Teachers Training and Certification Processes 

In Nigeria, the faulty foundation given to the teaching profession over the 

years, especially during the military era, has given the teacher education and 

training a blemished and bad name. This has impaired, weakened and given 

teachers training the last to be considered for any kind of in-service training. 

The result is that there is a complete loss of prestige and an invalid worth for 

the teacher in the society. The majority of those who read education in our 

higher institutions did not list for education as their first course of study. 
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Education to most of them was their last resort, when such scholars graduate to 

become teachers; they have their eyes elsewhere for other careers thus leaving 

them distracted and unable to give their best to their pupils and students. 

iv) Lack of Commitment 

 It is no understatement to observe that most teachers nowadays are not 

committed to the teaching job. Ajayi and Shofoyeke (2003) posited that a 

number of interrelated factors like poor income, delay in payment of salaries, 

lack of job satisfaction, contribute to the seemingly declining attitude and 

commitment of teachers to their professional calling. The lack of commitment 

manifests in the areas of lack of enthusiasm to work; lack of concern for co-

curricular and extra-curricular activities; inadequate preparation for lessons; 

failure to write lesson notes; careless handling of statutory records among 

others. 

v) Poor Teaching Methods and Limited Opportunities for Continuous 

Teachers Development 

In Nigeria, it is unfortunate that the opportunities for training and re-training 

are hardly made available by the government and the private sector. A primary 

school teacher could have been in employment for thirty years and never 

attended any course or teaching seminar. The deplorable situation is also the 

same for the average secondary school teacher and some lecturers in the 

university. When a teacher or lecturer does not attend courses, seminars or 

conferences, they perish in lack of knowledge. With this situation of teacher 

education and training in Nigeria, what does the nation get in terms of 

development? Most of our teachers and lectures suffer in silence. They are out 

of touch with modern methods and techniques in the profession and poorly 

motivated to give their best.  

vi) Teacher Education and Curriculum Development 

A major challenge to teacher education in the present dispensation is that of 

globalization. The world is gradually becoming a global village and for 

teachers to have currency and operate effectively and efficiently in the nearest 

future, the teachers need to imbibe the new technologies and methodologies of 

the advanced countries of the world (Akindutire & Ekundayo, 2012).   

 

The Way Forward 

Despite the enormous challenges facing teacher education in Nigeria as 

earlier discussed, a lot can still be done in order to enjoy the multi-farious 

benefits abound in teacher education. The following are suggested: 

i) True Professionalization of the Teaching Profession 

Helen Chibundu Asita, Ph.D 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

    

 

 

 

 

 

 

 

 

 

 

 
 

 



By professionalisation, the code of ethics will be respected and the profession 

will not be open to every Tom, Dick and Harry. In making a professional 

teaching qualification mandatory, government should make it compulsory for 

all in the teaching jobs, at all levels, to acquire teaching qualifications. 

ii) Befitting Infrastructure in the Schools 

There is also the need for improvement in the level of the infrastructural 

facilities in schools. This, however, depends to a large extent, on the level of 

funding made available to the system. Ibukun (2004) advocated for modern 

educational gadgets like computers, modern instructional materials and 

packages to be consciously introduced into the teacher education programme. 

It must be noted that no programme, no matter how well intended, can succeed 

if adequate infrastructural facilities are not provided for implementation. 

iii) Positive Perception of Teaching 

For teacher education to get its pride of place in this democratic dispensation 

there is the need to change the orientation of people as regards their perception 

of teachers and the teaching job. The profession must be recognized by the 

government, as well as, the public to be able to attract young ones into the 

profession. Akindutire (2005) lamented that Nigerian schools are staffed with 

unenthusiastic, ill-motivated, reluctant and “burn-out” teachers. How will 

teachers be motivated to work when a Local Government Councillor earns 

better pay than a university professor? When teachers’ salaries are not paid at 

the appropriate time? No wonder a lot of people use the profession as ‘a 

stepping stone’ towards getting a better offer that earns better public 

recognition. 

iv) Improvement in the Academic and Professional Training of Teachers 

More time should be provided for practical work before students are certified 

as teachers. There is the need to review upward the twelve weeks of internship 

for education students in the university. To provide sound teacher education in 

future, the present curriculum need to be reviewed so as to provide more time 

for students in the practical aspect of teaching before certificates are awarded 

to them as qualified teachers. 

v) Improved Welfare Packages 

Motivation for teachers should be considered as a means of improving output 

and productivity in the school system. Welfare package does not mean increase 

in salary alone, it entails regular payment of salary and improved conditions of 

service. The following are the hints on how to improve conditions of service:  

teachers with relevant additional qualification should be appropriately 

upgraded; teacher can transfer from one state to another without loss of status; 

capacity building for teachers at no cost; special incentives for teachers in 
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difficult terrains; and regular payment of allowances and leave bonuses. All 

these would enhance increase in productivity of teachers. 

vi) Needs for Curriculum Overhauling 

For the teacher to keep abreast of the goings in the world and in his area of 

specialization there is the need for the teacher to be ICT compliant. The 

teacher education curriculum needs to be reviewed so as to incorporate ICT in 

all levels of teacher education. Besides, Durosaro (2006) posited that as a 

result of the growing graduate unemployment, in Nigeria, there is the need to 

include some entrepreneurial skill development course into teacher education 

programmes. The teachers must be trained, not only in the act of self-

development through continuous learning; they must also be adequately 

prepared for self-employment. 

 

Conclusion 

The quality of education in Nigeria has been a source of concern to all 

stakeholders in recent times. It has been observed that there is poor quality of 

products from all levels of the education system. It is accepted that teachers 

constitute the most important input in the system that determines the quality of 

output, more important than the amount of resources on ground. If the teachers 

in any nation are not committed, not inspired, not motivated, and are lazy, 

immoral and antisocial, the entire nation is doomed. Enhancing Nigerian 

teachers’ education for nation building in the 21
st
 Century is the right thing to 

do in the right direction. Though Teachers’ Registration Council data clearly 

shows that teacher deficit is high in contemporary Nigeria, therefore, it should 

become mandatory for the Nigerian policy makers from the federal, state and 

local government levels to commit not less than 20 percent of their budgetary 

earning to improve on teachers education and earning and to improve on 

education and the educational system in Nigeria. 

For Nigeria to remain relevant in the comity of nations, the quality of 

its education must be seen to be at the same level as the developed nations,  

teacher education at all levels must be geared towards producing a crop of 

well-motivated teachers to participate in the developmental revolution which is 

sweeping through Nigeria in recent times. Without well trained teachers to 

help educate the masses, the various economic reforms (NEEDS, SEEDS, 

LEEDS, and NAPEP), and even other socio-political and economic reforms 

will not make any impact in the developmental process. An improvement on 

the quality of teacher education will ensure that teachers are equipped with the 

specialized knowledge and capability to achieve the nation’s educational goals 
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and compete globally which is an efficient, relevant and functional education 

system. 

 

Recommendations 

To enhance quality of teacher education in Nigeria, the study 

recommends the following: 

i) Teacher education programmes should be subjected to proper 

supervision by the appropriate bodies to ensure the achievement of goals in 

line with the standard benchmark for achievement of quality teacher education 

to equip teachers in the delivery of cutting-edge knowledge required for 

survival in globalized world. 

ii) Teachers’ salary and remuneration should be increased as it applies 

anywhere in the world. The welfare packages of Nigerian teachers should be 

encouraging to encourage quality teaching for nation building. 

iii) The government should provide the necessary support for 

infrastructures and the ease of doing business to enable other stakeholders to 

come in to revitalize the educational sector of the country. The education 

sector should be motivated to attract the best brains and commitment on the 

part of teacher educators to enhance the needed development of our nation. 

iv) The government should increase the funding of the teacher education 

institutions by providing modern facilities especially in the area of ICT should 

be made available by the government to enhance the quality of teacher 

education in Nigeria at various school levels. 

v) The period of students’ teaching practice should be extended to 

enhance professional preparation of the teachers. Also, the possibility of a 

probation system of prospective teachers should be considered on its own 

merits for the production of competent teachers. 
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